St Paul’s CofE (VC) Junior School

Relationships and Behaviour Policy

BE READY, BE RESPECTFVUL, BE SAFE

Tam the Good Shepherd; | know my sheep and my sheep know me.’ John 10:14

Rﬁ&pscr *%*RU.ST
E’i"“’”“"“_ _ {.omPASSION
Frienship

L ove £ quaLity



Rationale

Positive behaviour is an essential ingredient of an effective school. We are always aware that we, as staff at St
Paul’s CofE Junior School, share responsibility with the parents/carers for the children in our care and make
every effort to provide the care which any responsible parent would be expected to make.

The School Ethos:

As a Rights Respecting School, St Paul’s CofE Junior School, we expect and encourage good behaviour and self-
discipline from all pupils in order to achieve an environment which enables emotional development, effective
learning and high standards. We are restorative in our approach, using a range of methods and strategies in
order to maintain positive relationships and we achieve this through visible consistency which is tightened
through three core rules:

Be Ready, Be Respectful, Be Safe

These three rules are referred to and used regularly by all adults working in school.

Our School Values and rights underpin our three school rules.

Give support,
WA confidence or hope to
someane.

Aims of the Policy

o To foster excellent relationships between all members of our St Paul’s community by displaying genuine
care, trust and understanding so we can all work together to create the very best learning environment.
(Rights Article 6)

¢ To ensure that all members of our community are treated fairly, equitably and shown respect so we
create a safe, comfortable and nurturing environment where we can all be the best we can. (Rights
Articles 2 and 28)

e To ensure all staff and pupils are aware of the very high standards of behaviour that are expected of
them and take responsibility for promoting these high standards.

¢ To enable children to develop a sense of self-worth, respect and tolerance for others.

e To produce an environment in which children are ready, respectful and safe.

Greeting Pupils and Parents

At the start of every day, pupils and parents are greeted by staff on the school gate. They are also greeted and
welcomed as they enter their classroom by a familiar member of staff such as their class teacher or teaching
assistant.

Adults at St Paul’s will show:

¢ Unconditional positive regard for all pupils
e Priority for care, dignity and positive relationships
e Consistency and a calmness



e A focus on choice and good choices
¢ Empathy and respect
e Restorative follow up (Rights Article 12)

We aim for children at St Paul’s to show:

o Self-respect by having a positive view of themselves

e Self-confidence

e Self-control

e Respect, courtesy and tolerance towards all staff and towards each other (regardless of ethnicity,
religion, language and abilities (Rights Article 2)

e Pride in their achievements

e Empathy with others’ feelings

e Respect for their environment and community (Rights Article 29)

We are aware of the benefits of praising good behaviour however, if overused it can become meaningless and
ineffective. At St Paul’s we feel it is important to praise children who go above and beyond these agreements.

Forms of Rewards:

1. Verbal comments of specific praise are given regularly by all teachers, teaching assistants and other
members of staff. We aim for them to be clear and sincere.

2. Class Dojos and House points - these can be awarded by any member of staff or a visitor for effort,
achievement, good learning behaviours, manners and kindness. They will be awarded for any child who stands
out as an outstanding role model. The number of house points are collected each week and the results
presented to the children by the house captains. Dojo points are celebrated in classes and parents can see
their child’s dojo record. Each Friday there is a bonus play time for the top five dojo point winners in each
class, the dojo points are then reset.

3.Class Star — Each class has a star where peg names can be moved to at any time in the school day to reward
excellent learning or behaviour.

4. Celebration Worship is held every Friday to celebrate achievement and effort. Achievements in Accelerated
Reader, Timestables Rockstars, Doodle, The Golden Mile and Handwriting Licences are all celebrated. As a
school we strongly believe in the importance of developing a child’s whole self. We therefore also celebrate all
other achievements and accolades, such as sporting or arts certificates and awards achieved in school. (Any
achievements from outside of school are celebrated in class.)

5. Teacher’s Star of the Week Award - Each week staff choose one pupil from their class to receive a
certificate in the Celebration Worship. These certificates are awarded for personal achievements within
school, parents are also informed in our termly newsletter and through the class dojo pages.

6. Praise Postcard - Teachers will choose two pupils from their class each term who have gone above and
beyond. A surprise postcard is completed and posted home, so that parents/carers receive information from
the teacher and can celebrate their child’s achievement.

7. Values Awards — Our School Values of Respect, Equality, Friendship, Love, Encouragement, Compassion and
Trust are very important to us. At the end of each term there is a Values Celebration Worship where each
teacher chooses a Value Champion for our focus value for the term. The parent is invited to our Worship and
teacher explains to the school why the child has been chosen. The child receives a badge and certificate and
their photo is posted on dojo and in the school newsletter.



St Paul’s Positive Behavioural Consequence System:

Stage 1 — Redirection

Positive reinforcement of other children around them “X thank you for sitting so beautifully. A visual cue to the child
that you want them to make a good choice this could include

¢ a ‘look’

¢ avisual point to what you expect.

Stage 2 - Reminder

A reminder of the St Paul’s Rules ‘Ready, Respectful, Safe,” ideally delivered privately wherever possible. The adult
makes the learner aware of their behaviour. The learner has a choice to do the right thing. (time given to respond) If
appropriate, make links with the zones of regulation.

Praise them when they positively change their behaviour, acknowledging the positive change.

Stage 3 - Warning

If the behaviour persists: A clear verbal warning ideally delivered privately to the learner making them aware of their
behaviour and clearly outlining the consequences if they continue. The learner has the choice to do the right thing.
Learners will be reminded of their good previous conduct to prove that they can make good choices.

Scripted approaches at this stage are encouraged (Curiosity and Acceptance Questions) If appropriate, make links with
the zones of regulation. Praise them when they positively change their behaviour, acknowledging the positive change.

Stage 4 - Thinking Time

If the behaviour still persists:

An adult places a ‘thinking time card’ next to them, this is ideally done discreetly with no words.

If the child is not in the classroom (e.g. PE lesson) the member of staff holds up a thinking card for the child to see.

Stage 5 - Consequence — 5 minutes of play missed and reflection time with class teacher

If the behaviour continues to persist:

The teacher/TA spends some time working alongside the child with their learning, behaviour is not mentioned. If the
child responds positively to this, the child will still miss part of their play time — time allocation is age appropriate
(guide 5 mins), if this is during the afternoon, they miss part of their play the following day.

A short reflection conversation with the class teacher/TA must take place at an appropriate time.

(Empathy — feel the experience questions)

Stage 6 - Consequence — 10 minutes of play missed and reflection time with SLT

If the behaviour continues to persist after the teacher/TA has worked alongside the child on their learning:

A member of the SLT is called for discreetly. The child spends ten minutes away from the classroom with the member
of SLT, there is no conversation with the child at this point.

A short reflection conversation with the class teacher must take place at an appropriate time. (WINE Scripts) The child
misses 10 minutes of their next play time with a member of the SLT (this may be the following day) during this time
there is a scripted conversation. (WINE Scripts)

Parents are informed and the incident is logged on MyConcern. Adult who dealt with the initial stages of behaviour
will start the log.

Positive behaviour while eating lunch
The same stages apply when children are eating their lunch with the exception of stage 5.

Positive behaviour during before and after school clubs
Stages 1 to 4 apply, beyond this, the parent is informed (ideally at collection or via dojo).

Positive Playtime behaviour
Every child has the right to enjoy a positive outdoor play experience and feel safe. The environment should be
enjoyed and treated respectfully. Stage 1, 2 and 3 can all be used in the playground by all adults.

Unkindness to a child either by individuals or groups of children, wilful physical or verbal abuse, towards any child or
adult will not be tolerated. If any such behaviour occurs:

A child may be asked to stand next to an adult on duty to reflect on their behaviour for a few minutes. A short
reflection conversation with the member of staff must take place at an appropriate time.(WINE Scripts)




If the behaviour continues to persist:

A member of the SLT is called for discreetly. The child spends ten minutes of their playtime with the member of SLT
(this may be the following day), there is no conversation with the child at this point.

A short reflection conversation with the original member of staff or SLT member must take place at an appropriate
time. (WINE Scripts)

Parents are informed and the incident is logged on MyConcern. Adult who dealt with the initial stages of behaviour
will start the log.

Non-negotiable behaviours

If a child displays a non-negotiable behaviour, they will automatically spend time with a member of our Senior
Leadership Team.

No warnings need to be given for this consequence. Depending on the severity of the behaviours shown, the
consequence may be an internal suspension or fixed term suspension. This decision will be made by the Headteacher or
the deputy in their absence.

Non-negotiable behaviours include:
*  Sexist / racist / homophobic comment
* Swearing directed at someone and heard by an adult
*  Bullying
e Persistent disruptive behaviour
* Deliberate aggressive behaviour towards a peer or adult
* Deliberate aggressive damage to school property
* Behaviour that puts their own or others safety at risk
* Stealing

The member of staff who witnessed the incident is required to start the report log on MyConcern.
Parents are informed.

If the sanctions do not lead to a modification of behaviour, the following actions may be considered by SLT:

e Retraction from the right to represent the school e.g. in a sporting event/leadership role or be a member of a
school club

e Anindividual pupil risk assessment may result in a child not attending a school trip

e Missing some playtime

e Arequirement for a written apology

Meeting with a senior staff member

A letter or phone call home

A meeting with parents

A pastoral support plan

e Home school diary

e Internal suspension

e Suspension from school (DFE guidelines to be followed for either fixed term or permanent)

Every child and every situation will be considered individually based on what is in the best interests for the child (Rights
Article 3) to ultimately try to ensure the non-negotiable behaviour is not repeated and pupils are educated and
supported in their behaviour. There will be further sanctions to accumulated non-negotiable behaviours.

SEND / Vulnerable Pupils
We acknowledge that our behaviour systems will not work for ALL pupils and note that some children may need
different strategies, rewards and sanctions and these will be discussed with the class team, SENDCO and SLT, so that all

pupils have a system to follow which is consistent, motivational, realistic and achievable (Rights Respecting article 23). In



these cases, an individual behaviour plan will be formed and shared with the child, staff and parents, it will be
reviewed regularly. Class Teachers will write an IBP with support from the SEND Co and SLT. Staff will have high
expectations of behaviour for all children.

Parental involvement

We expect parents and carers to work in collaboration and partnership with the school to ensure their child can be the
best they can possibly be. Parents will be informed when there has been a serious incident, the child has missed a full
break time (Reflection), or if speaking to the child at break times is becoming frequent and therefore concerning. Class
teachers or SLT, as appropriate, will discuss the behaviour and share their parents the planned way forward. Staff will
not discuss the needs, support or behaviour consequences of other children to parents and carers.

Home Learning

At St Paul’s we believe that education is a life-long process. A child’s education does not cease when he/she leaves our
school premises, learning at home is an essential part of a good education. “Home Learning” is any work or activity
completed outside of lesson time, either alone, with parents, or others and homework makes an important contribution
to progress at school. If a pupil is not completing their Home Learning tasks, they will be asked to attend our afterschool
or lunch time Homework Club to complete assigned tasks.

Physical Assault

Physical assault is when someone hurts another person on purpose by touching or hitting them in a harmful way. This
can include things like pushing, kicking, punching, slapping, grabbing or using a piece of equipment to hurt someone. It is
not okay to use your body to hurt someone else, even if you are upset or angry.

At school, everyone has the right to feel safe. If someone physically hurts you or you see it happening to someone else,
it’s important to tell a trusted adult straight away.

What About Pushing and Shoving in Football?

Sometimes, in games like football, people accidentally bump into each other — that’s part of playing. But if someone
pushes, shoves, or hurts someone on purpose, especially out of anger or frustration, that is not part of the game. That
can be physical assault.

It’s important to know the difference between:

e An accidental bump while going for the ball
¢ And deliberately pushing, kicking, or hitting someone because you’re angry or upset

LEVEL 1 (e.g. light push, shove, grab during play, no injury)
Examples:

e Pushingin aline or during football out of frustration
e Grabbing someone's jumper in a disagreement

Possible Sanctions (given by Class Teacher):

e Verbal warning with explanation of expectations

e Reflection time (e.g.5 minutes with class teacher)

e Apology to the child harmed (supported if needed)

e Discussion with class teacher and parent notified

e Temporary removal from playground/sport if repeated



LEVEL 2 (e.g. deliberate push or hit that causes distress, possible minor injury)
Examples:

e Pushing someone over during an argument
e Slapping, punching or kicking with moderate force
e Repeated rough behaviour after warnings

Possible Sanctions (given by Class Teacher, can be discussed with SLT):

e Missed playtime(s) or lunchtime(s)

¢ Internal reflection task (e.g. writing or drawing about feelings/actions)

e Recorded on behaviour and/or safeguarding system

e Formal conversation with parents

e Loss of privileges (e.g. sport, clubs for a period of time)

e Meeting with SLT

e Individual Behaviour Plan (IBP) to address patterns created by Class Teacher (support from SEND Co)

@ LEVEL 3 (e.g. intentional attack causing harm, injury, or fear)
Examples:

e Punching, kicking, or pushing with intent to hurt
e Physical retaliation that escalates the situation
e  Physical assault following pre-warning or conflict

Possible Sanctions (given by SLT):

e Internal suspension

e Fixed-term external suspension (depending on severity and context)
e Formal behaviour contract or risk assessment

e Pastoral and/or SEN support plan updated

e Possible exclusion from off-site activities or trips

e Governors informed (especially if repeated)

Support Must Accompany Sanctions
Alongside every sanction, offer:
e Acalm debrief with a trusted adult
e Restorative work (if appropriate)
e Emotional regulation strategies (zones of regulation, check-ins)

¢ Involvement of SEND/mental health support if needed

Additional Notes:

All incidents must be formal logged (MyConcern), and parents informed.

Repeat behaviours move the child to a higher level of response.

Intent, impact, and age must be considered — but harm to others must not be excused.

e The Headteacher/Deputy Head Teacher will allocate a level (1,2 or 3) and keep record in physical assault
logbook



Parental involvement

We expect parents and carers to work in collaboration and partnership with the school to ensure their child can be the
best they can possibly be. Parents will be informed when there has been a serious incident, the child has missed a full
break time (Reflection), or if speaking to the child at break times is becoming frequent and therefore concerning. Class
teachers or SLT, as appropriate, will discuss the behaviour and share their parents the planned way forward. Staff will
not discuss the needs, support or behaviour consequences of other children to parents and carers.

Parent concerns

If a parent is not satisfied with the manner in which their child has been sanctioned, then they should take the following
action:

¢ Contact the child’s teacher — either via Class dojo or call the school office

¢ Arrange an appointment with the teacher / year group leader.

¢ Arrange an appointment to see the Deputy Headteacher or Headteacher.

If, after talking with teachers and/or the Headteacher, parents are still not satisfied then they should contact the Chair of
Governors.

Title of Policy: Relationships and Behaviour Policy
Date reviewed: September 2025
Next reviewed: September 2026
Reviewed by Governors: September 2025

Appendix — Examples of Scripts




WINE Scripts




Article 2 - All children have all these rights, no matter who they are, where they live, what language they
speak, what their religion is, what they think, what they look like, if they are a boy or girl, if they have a
disability, if they are rich or poor, and no matter who their parents or families are or what their parents or
families believe or do. No child should be treated unfairly for any reason.

Article 3 - When adults make decisions, they should think about how their decisions will affect children.
All adults should do what is best for children. Governments should make sure children are protected and
looked after by their parents, or by other people when this is needed. Governments should make sure
that people and places responsible for looking after children are doing a good job.

Article 6 — Duty Bearers (adults) must make sure that children survive and develop in the best possible
way.

Article 12 - Children have the right to give their opinions freely on issues that affect them. Adults should
listen and take children seriously.

Article 15 - Children can join or set up groups or organisations, and they can meet with others, as long as
this does not harm other people.

Article 18 - Parents are the main people responsible for bringing up a child. When the child does not have
any parents, another adult will have this responsibility and they are called a “guardian”. Parents and
guardians should always consider what is best for that child.

Article 23 - Every child with a disability should enjoy the best possible life in society. Governments should
remove all obstacles for children with disabilities to become independent and to participate actively in
the community.

Article 27 - Children have the right to food, clothing and a safe place to live so they can develop in the
best possible way. The government should help families and children who cannot afford this.

Article 28 - Every child has the right to an education. Primary education should be free. Secondary and
higher education should be available to every child. Children should be encouraged to go to school to the
highest level possible. Discipline in schools should respect children’s rights and never use violence.

Article 29 - Children’s education should help them fully develop their personalities, talents and abilities.
It should teach them to understand their own rights, and to respect other people’s rights, cultures and

differences. It should help them to live peacefully and protect the environment.

Article 31 - Every child has the right to rest, relax, play and to take partin cultural and creative activities.

Stage 1 — Redirection




Positive reinforcement of other children around them

.

Stage 2 — Reminder

A reminder of the St Paul’s Rules ‘Ready, Respectful, Safe,” ideally delivered privately.
Make links with the zones of regulation.
Praise them when they positively change their behaviour, acknowledging the positive change.

.

Stage 3 — Warning

Clear verbal warning ideally delivered privately.
Making the learner aware of their behaviour and outlining the consequence

a

Stage 4 — Thinking Time

Place a ‘thinking time card’ next to them, this is ideally done discreetly with no words.

@

Stage 5 — Consequence
Teacher to work alongside child to redirect them onto the task.
5 minutes of playtime missed and reflection with the class teacher.

y.

Stage 6 — Consequence
If behaviour persists after the teacher has worked with them, SLT are called for discreetly.
Child spends 10 minutes with SLT.
10 minutes of next play missed with SLT.
Reflection conversation to take place with the teacher/TA at an appropriate time.
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MOVING FROM BEHAVIOURAL TO RELATIONAL RESPONSES

IN SC HDUL Is it always the same students who receive sanctions, detentions and exclusions? Are the same
pupils always in the "sun’' at the top of the behaviour chart and the same pupils abways in the "dark clowd'? What if we

made the brave” decision to accept that often our behavioural approaches aren’t working and in some cases, make it

worse? What if we tried something different? What if we go to where the student is in their brain o
Beacon House

el b D

and body in that moment? What if we connect with the way the brain is sequenced and develops?
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TOME, WOLUME AND BODY LANGUAGE TONE, WOLUME AND BODY LANGUAGE

Important note: A stude
relationa

"Moving from behowiowral to relational is tough. It fokes perscnal commitment, openness and can increase your own
sense of vulnerability. By taking a relational approach, we are stepping info the risk that we ask our stedents to take -
the rizk of being hurt; and the risk of trusting and beaing trusted.



