
 

St Paul’s C of E (VC) Junior School 
Promoting, Valuing and Celebrating Achievement  

in a Christian Setting 

Feedback and Marking Policy 
 

‘Feedback is one of the most powerful influences on learning and achievement’   

(Hattie and Timperley 2007) 

 

At St Paul’s, we understand that feedback and marking are crucial components of the teaching and 

learning process, and we strive to make their implementation as effective as possible. We also consider the 

workload associated with written marking and take into account research on effective feedback. Our policy 

is based on best practices supported by evidence from the Education Endowment Foundation and other 

expert organisations. We have established key principles which have guided our implementation of 

feedback and marking across the curriculum. 

Principles of Marking and Feedback at St Paul’s 
 

• Built upon strong foundations established by high quality teaching. 

o High quality teaching reduces the work that feedback needs to do.  

o Formative assessment in the classroom will set learning intentions and gaps.  

 

• Appropriately timed and focused on moving learning forward. 

o Immediate verbal feedback has the most impact, but teachers/teaching assistants should decide if 

feedback should be given right away or later based on the task, the student, and the class's overall 

understanding. 

o Feedback could be focused on the task, subject and self-regulation strategies (see Appendix 1).  

o The quantity of feedback should not be confused with the quality 

o All written comments are positive or constructive. 

 

• Carefully plan how students will receive and apply feedback.  

o Feedback and marking aims to impact the future work that a pupil will undertake. Teachers/Tas 

think carefully about how this ‘feedback loop’ is closed.  

o Pupils know and can talk about what they need to do to improve. 

o Evidence of feedback and marking is incidental to the process; we do not provide additional 

evidence for external verification. 

  

 



 

What does feedback and marking look like at St Paul’s? 
 

“Communication – the human connection – is the key to personal success.” – Paul J. Meyer 

When examining feedback in school, it was apparent that many teachers marked books because they felt it 

was expected, rather than because they thought it was beneficial to the pupils. We know from experience 

that marking can consume a lot of teachers’ time outside lessons; therefore, we have considered workload 

when writing this policy. When thinking about feedback and marking, if it is not useful for the pupils or the 

teacher, then there is no reason to do it as it has no purpose. 

It is vital that teachers continuously evaluate the work that pupils undertake in lessons, and use 

information obtained from this to allow them to adjust their teaching. Feedback occurs at one of three 

common stages in the learning process: 

 

  
What it looks like: 

 

Respond 

• Includes teacher gathering feedback from teaching, including mini-
whiteboards, book work, etc  

• Takes place in lessons with individuals or small groups often given verbally to 
pupils for immediate action 

• May involve use of a teaching assistant to provide support or further 
challenge.  

• May include annotations according to the marking code (see appendix 2). 

Reflect 

• Takes place at the end of a lesson or activity - Often involves whole groups or 
classes  

•  Provides an opportunity for evaluation of learning in the lesson  

•  May take form of self- or peer- assessment against an agreed set of criteria  

•  In some cases, may guide a teacher’s further use of review feedback, 
focusing on areas for development 

Review 

• Takes place away from the point of teaching  

•  May involve written comments/annotations for pupils to read/respond to 
written with a contrasting colour 

• Provides teachers with opportunities for assessment of understanding  

• Leads to adaptation of future lessons through planning, grouping or 
adaptation of tasks  

• May lead to next steps being set for pupils’ future attention, or immediate 
action 

 

Feedback closest to the point of teaching and learning is likely to be most effective in driving further 

improvement and learning, especially for younger pupils. As a school, we place considerable emphasis on 

the provision of immediate feedback. 



Formative Assessment Books (FABs) 
 

Each teacher keeps a Formative Assessment Book to record key attainment information and identify any gaps in 

pupils’ learning following each lesson or sequence of lessons. These books act as a running record of progress and 

misconceptions, enabling teachers to reflect on the effectiveness of teaching and tailor next steps. Teachers may 

record learning from across the curriculum, with a particular focus on core subjects where formative assessment 

most directly informs next steps. FABs ensure that assessment remains purposeful and directly informs planning, 

grouping and adaptation of future provision. Teachers have professional freedom to organise their FABs in a way 

that best suits their working style, provided they serve the core purpose of supporting responsive teaching and 

moving learning forward. 

Maths 
• Verbal feedback is regularly given to whole class, groups and individuals pupils during the lesson. 

• When possible, time is spent addressing gaps in learning with individuals or groups after the lesson 

on the same day.  

• All pupils’ learning to be checked each lesson. Most of this will happen in the lesson through 

formative assessment strategies.  This will inform the next steps in the learning sequence and 

where necessary, planning is adapted.  

• Pupils mark their own work using green pens. Teachers use this opportunity to see common errors 

and address misconceptions. 

• Self-marking throughout the lesson. 

• Self-assessment of learning completed at the end of the lesson. Pupils mark S (secure), D 

(developing) or E (emerging). 

• No expectation of written feedback in books. 

• Notes and evidence recorded in a formative assessment book (FAB) for each lesson.  

• Time is taken to consider next steps in the learning sequence.  

• All end of unit assessments to be marked by the teacher. They can be first marked by students. 

Teachers then update Insight objectives.  

• At the end of each term, pupils complete a NTS test which informs gaps and subsequent teaching. 

English 
At St Paul’s each English unit is taught through clear sequence: 

 
Read 

 

• Feedback is given verbally to individuals, groups 
or the whole class. 

 
Immerse 

 

Analyse 

• The majority of feedback is given ‘in the 
moment’ to have greatest impact. 

• Reading and marking away from the point of 
teaching may be necessary to provide specific 
feedback in longer pieces of writing.  

• Time is built into subsequent lessons for pupils 
to engage with any written feedback using 
green pens.  

Plan 

Write 



• Teachers continually review and adapt models 
and scaffolds to support needs of pupils. 

• Sometimes targeted feedback is given to the 
whole class in the next lesson to address gaps. 

Revise 

• Any writing completed in writing assessment 
books is marked with a focus on praise to 
develop pupils’ love of writing. No spelling 
feedback is given.  

• Assessment grids are completed half-termly 
assessing a range of different writing genres. 

 

Spelling in English books 
 

We value the importance of developing our pupils' spelling skills to improve their writing, ensuring clarity and 

comprehension. However, we recognise for some children spelling is particularly challenging. We do not want this to 

impact upon their love for writing.  

Spelling flaps 

At the back of all English books, pupils have a ‘spelling flap’ which is out during writing sessions. Teachers will 

identify words that they have spelt incorrectly and write these on the spelling flap. The choice of the words 

highlighted will prioritise high frequency words but will depend on the pupil and is down to the teacher’s discretion. 

This will mostly be done away from the point of teaching. Time is built within future lessons to look at the ‘spelling 

flap’ and for pupils to make changes with a green pen in their writing. If a word is on the spelling flap we expect 

pupils to be spelling this word correctly in subsequent writing. 

When a pupil is unsure of a spelling during writing lessons they can ‘give it a go’ on their spelling flap. This can then 

be checked by an adult.  

We recognise that too many corrections can discourage pupil’s enjoyment for writing. Moreover, fear of making 

mistakes can stunt their word choices.  Therefore, we aim to balance our feedback carefully, focusing on building 

confidence and celebrating all aspects of creative writing. 

Foundation Subjects 
Wherever possible all feedback is given during the lesson or to individuals, groups or the whole class. 

All work completed by a pupil should be seen by the teacher. We strive for this to most occur during a lesson. Any 

work not seen during the lesson may be acknowledged with one or two ticks and house points. This is important in 

developing our understanding of the gaps in learning that need addressing next.  

Spelling in Foundation Subjects 

Each subject has identified key vocabulary within each teaching sequence. This vocabulary is displayed on knowledge 

organisers, unit front covers and learning walls for children to refer to and spell correctly. Teachers will encourage 

corrections of any incorrect spelling of these words for most pupils.  

Mistakes and Misconceptions 
When giving feedback on incorrect answers, teachers should be aware that there are two types of mistakes: 

misconceptions and careless mistakes. Everyone can make careless mistakes (something that should be modelled 

occasionally by teachers) and these on the whole can be self corrected. Misconceptions on the other hand are likely 

to need input from what Vygotsky termed ‘a more knowledgeable other’ (teacher, other adult, peer, computer etc). 

Marvellous mistakes should be seen as a vital part of the learning process and seeing them as such reinforces a 

growth mindset and self-directed learning, leading to greater progress. 



Agreed Consistencies 
A high stand of presentation reflects the pride and care we expect from pupils at St Paul’s. Setting high standards in 

this area aids clarity and understanding for both pupil and teacher to review and assess learning.  

Teachers and teaching assistants regularly remind pupils of agreed consistencies to ensure a high standard of 

presentation is set. 

The Role of Teaching Assistants  

Marking and feedback is the responsibility of the teacher. However, at St Paul’s, Teaching Assistants are trained to 

mark and provide feedback on pupils’ work under the direction of the class teacher. They work closely with the 

teacher and share the outcomes from any marking and feedback to ensure that planning is informed according to 

the pupils’ needs. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Appendix 1 

 

 

 

 

 

 

 

 

 

 

 



Appendix 2 

Marking Codes 

 

 
 

 
 
 

Your teacher has 
seen your learning. 

 

You have achieved a 
house point. 

 

Your answer is 
incorrect or you have 

made a mistake. 
 

You completed your 
learning 

independently. 

 

Your teacher has 
either had a chat to 

you about your 
learning or is going 
to have a chat with 

you. 

 
 

? 

Something is wrong! 
Your work may not 
make sense, or you 

have missed 
something out. 

 

Either Teacher or 
Teaching Assistant 
has supported you 
with your learning. 

Intervention 
 

Music Lesson 

You were not here 
for all of the lesson 

because you left the 
classroom to do 
another activity. 

 

How well did you 
understand the 
learning in this 

lesson? 

 
Abs + date + lesson content 

You were absent 
from this lesson. 
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